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Some preliminaries
Some preliminaries
Some preliminaries

– A commitment to education (in its
broadest sense)

– ‘to travel with a different view’

– The role of subject disciplines
– ‘ways of seeing’

– The broader context of the
school curriculum

– tradition vs new
– old knowledge vs new knowledge
– knowledge vs learning



Broad ContextBroad ContextBroad Context

“A twenty-first century curriculum cannot have the
transfer of knowledge at its core for the
simple reason that the selection of what is required has
become problematic in an information rich age…

We live in a ‘knowledge economy’ but that means we
need to think carefully about what actually constitutes
knowledge.

OECD proposes four distinct types: Know-what, know-
why, know-how and know-who

There is growing demand for the latter three

The traditional school curriculum consists of the know-
what category – ‘factual knowledge’…”



Broad ContextBroad ContextBroad Context
“ATL proposes a national curriculum model
which starts with pupil needs and interests
and is designed in terms of the skills and
attitudes that we want pupils to acquire and
develop.”
[ATL (2006) Position Statement: Subject to
Change]

See also:

• RSA Opening Minds (‘competences’)
• FutureLab Enquiring Minds
• QCA Big Picture (confident individuals,

successful learners, responsible
citizens)



IntentionsIntentionsIntentions

To analyse how geography inTo analyse how geography in
education is sometimes:education is sometimes:

–– not fully appreciated (it isnot fully appreciated (it is ‘‘mismis--
heardheard’’))

–– absent from, or undervalued in, theabsent from, or undervalued in, the
school curriculum (it isschool curriculum (it is ‘‘mismis--placedplaced’’))



Geographical ContentGeographical ContentGeographical Content

““defined not as a collection of factsdefined not as a collection of facts
but as the state of the artbut as the state of the art
conceptual frameworks of theconceptual frameworks of the
subjectsubject”” [p 242][p 242]

MarsdenMarsden, B. (1997), B. (1997) ‘‘On taking the geography out ofOn taking the geography out of
geographical educationgeographical education’’,, GeographyGeography, 82, 3, p 241, 82, 3, p 241--252252



Geographical ContentGeographical ContentGeographical Content
What are theWhat are the ‘‘central and cherishedcentral and cherished
aspects of geographical educationaspects of geographical education’’
((HaggettHaggett 1996)?1996)?

•• Landscape, Place, Spatial conundrumsLandscape, Place, Spatial conundrums

•• Sensitivity to place connections at a  variety ofSensitivity to place connections at a  variety of
scalesscales



Geographical ContentGeographical ContentGeographical Content
Or, according to Allen and Massey (1995):Or, according to Allen and Massey (1995):

‘‘We live in local versions of the world and in soWe live in local versions of the world and in so
doing we have to locate ourselves within a widerdoing we have to locate ourselves within a wider
global context. We only understand the changesglobal context. We only understand the changes
taking place in our own backyard when we begintaking place in our own backyard when we begin
to understand how changes taking placeto understand how changes taking place
elsewhere affect our worldelsewhere affect our world’’ (p1)(p1)



What is geography?What is geography?What is geography?

According toAccording to AlastiarAlastiar BonnettBonnett (2008)(2008)

““Geography is a fundamental fascination. It isGeography is a fundamental fascination. It is
also a core component of a good education.also a core component of a good education. ……
(It) is one of humanity(It) is one of humanity’’s big ideas.s big ideas.”” (p1)(p1)

““Its ambition is absurdly vast. But we know itIts ambition is absurdly vast. But we know it
would be more absurd to abandon it.would be more absurd to abandon it.”” (p28)(p28)



What is Geography?What is Geography?What is Geography?

Ron Johnston in 1985:Ron Johnston in 1985:

‘‘the study of Earth as the home ofthe study of Earth as the home of
mankindmankind’’





The rise of ‘educational
processes’ and the fall

of ‘subjects’

The rise ofThe rise of ‘‘educationaleducational
processesprocesses’’ and the falland the fall

ofof ‘‘subjectssubjects’’

““In general, educational theorists stronglyIn general, educational theorists strongly
favoured integration, dismissing subjectfavoured integration, dismissing subject--
based syllabuses as mere social constructionsbased syllabuses as mere social constructions
and/or historical accidents.and/or historical accidents.””
[p 247][p 247]



Educational ProcessesEducational ProcessesEducational Processes
•• ChildChild centrednesscentredness
•• Integrated studiesIntegrated studies
•• Transferable skillsTransferable skills
•• Thinking skillsThinking skills
•• PedagogyPedagogy
•• AssessmentAssessment



(Re)balancing subject
and pedagogy

((Re)balancingRe)balancing subjectsubject
and pedagogyand pedagogy

WhenWhen ‘‘pedagogical adventurespedagogical adventures’’ dominate,dominate,
understanding may lack:understanding may lack:

coherencecoherence
purposepurpose
perspectiveperspective

We lose track of how to communicate theWe lose track of how to communicate the
value of avalue of a ““distinctively geographicaldistinctively geographical
approachapproach”” [p249][p249]





Subjects and Social
Purposes

(‘Good Causes’)

Subjects and SocialSubjects and Social
PurposesPurposes

((‘‘Good CausesGood Causes’’))

““good causes tend to generategood causes tend to generate
inculcation and indoctrination ratherinculcation and indoctrination rather
than genuine educationthan genuine education”” [p 244][p 244]



Social Purposes
(‘Good Causes’)
Social PurposesSocial Purposes
((‘‘Good CausesGood Causes’’))

Some contemporarySome contemporary ‘‘good causesgood causes’’::

•• Citizenship (incorporatingCitizenship (incorporating ‘‘BritishnessBritishness’’))
•• Sustainable Development (incorporatingSustainable Development (incorporating
climate change)climate change)
•• Global dimension (incorporating theGlobal dimension (incorporating the ‘‘warwar
on povertyon poverty’’))



‘Curriculum corruption’‘‘Curriculum corruptionCurriculum corruption’’

‘‘Over the past two decades theOver the past two decades the
school curriculum has been estrangedschool curriculum has been estranged
from the challenge of educatingfrom the challenge of educating
childrenchildren’’ (Whelan 2007 p1)(Whelan 2007 p1)
egeg the promotion ofthe promotion of ‘‘globalglobal
citizenshipcitizenship’’ values (by government,values (by government,
NGOsNGOs andand subject associations) atsubject associations) at
the expense of knowledge andthe expense of knowledge and
understandingunderstanding..



Balancing subject and
‘good cause’

Balancing subject andBalancing subject and
‘‘good causegood cause’’

When teaching geography for aWhen teaching geography for a ‘‘betterbetter
worldworld’’ (however this is configured)(however this is configured)
dominates, polemics can replacedominates, polemics can replace
constructive argumentconstructive argument……

“…“… a debilitating antia debilitating anti--intellectualismintellectualism”” [p[p
249]249]



Taking stockTaking stockTaking stock

In England we have a new secondary schoolIn England we have a new secondary school
curriculum. This hopes tocurriculum. This hopes to

-- Put right perceived inadequacies of the NationalPut right perceived inadequacies of the National
Curriculum (Curriculum (egeg overover--prescription)prescription)

-- Emphasise curriculum thinking (Emphasise curriculum thinking (egeg aims)aims)

-- ReRe--engage with the subject resources (engage with the subject resources (egeg
teachers   asteachers   as ‘‘curriculum makerscurriculum makers’’))



Geographical Content
(2008 KS3)

Geographical ContentGeographical Content
(2008 KS3)(2008 KS3)

•• PlacePlace
•• SpaceSpace
•• ScaleScale
•• InterdependenceInterdependence
•• Environmental Interaction andEnvironmental Interaction and

sustainable developmentsustainable development
•• Physical and Human processesPhysical and Human processes
•• Cultural Understanding andCultural Understanding and

DiversityDiversity



Student experiences
and curiosity

Geography: the
subject resource

Teacher knowledge,
skills and experience

Underpinned
by Key
Concepts

Thinking
Geographically

Learning
Activity

How does this
take the learner
beyond what they
already know?



Concluding commentsConcluding commentsConcluding comments
1.1. We need to reWe need to re--purpose subjects forpurpose subjects for ‘‘newnew

timestimes’’
– The ‘knowledge society’
– The  ‘urgency’ of our times

2.2. We need to develop models ofWe need to develop models of ‘‘strongstrong
interinter--disciplinaritydisciplinarity’’

– Working in the borderlands

3.3. We need to give teachers time to thinkWe need to give teachers time to think
aboutabout

- traditions in education and the subject discipline. That
is, about knowledge and wisdom, not just skills and
competences



Implications for GeographyImplications for GeographyImplications for Geography

1.1. Clarifying and refining theClarifying and refining the
purpose ofpurpose of geography ingeography in
educationeducation

2.2. ProvidingProviding ‘‘theoreticaltheoretical
leadershipleadership’’ for teachers asfor teachers as
thethe ‘‘curriculum makerscurriculum makers‘‘ –– toto
think synoptically about thethink synoptically about the
subjectsubject



Find us atFind us atFind us at
Geographical AssociationGeographical Association
www.geography.org.ukwww.geography.org.uk

Action Plan for GeographyAction Plan for Geography
www.geographyteachingtoday.org.ukwww.geographyteachingtoday.org.uk

Institute of EducationInstitute of Education
www.ioe.ac.ukwww.ioe.ac.uk

http://www.geography.org.uk/
http://www.geographyteachingtoday.org.uk/
http://www.ioe.ac.uk/

